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Coleman, Natalie Chrlstiner 
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STIMULI IN CHILDREN' OF NORMAL 
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Condon, Mark William Fleming 
WORD LENGTH AS A MEASURE OF 
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Evlng, Brian Patrick 
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Glenn, Ju^e Carol 
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Harris, Wendy Joan 
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• ON ACTOAL PERFORMANCE OF A READING 
CCWREHENSION TASK BY ELEVENTH ^ 
GRADE STUDENTS 

Mur^^^, Norman Boyd 

DESIGJf OF TYPOGRAPHICAL FORMAT AND 
PROSE RECALL * 

Richmond, James Emery 

SOME RELATIONSHIPS BETWEEN SEMANTIC' 
AND STYLI STIC ASPECTS OF LANGUAGE 
AND COMPREHENSION OF DISCOURSlfe 
WRITTEN FOR 'CHILDREN 

Schwartz,. Barbara Mar 1cm 

STATE ANXIETY, REIHPORCOCENT AND 
COPING PATTERNS^AS INFLUENCES UPON 
LEARNING RATE IN FIRST GRADE 
CHILDREN EXPOSED TO SEVERAL 
STRESSORS VBJ^ LEARNING WORDS 

Stupay, Diape, Surla' 

IBB EFFECTS OF LEXICAI&^^dffllGUOUS 
NOUNS EMBEm)ED IN A READING TASK 
FOR CHILDMN 



A STUDY OF SPECIFIC ASPECTS OF ORIGINAL TAPTD 
STORIES WITH SELECTED ELEMENTARY CHILDREN 

BElCHLEY/RuUi Virginia, Ed.D. 
Anzooa Static ntvers it y, 19^1 

EAicalors have recognized tae Mstorical importa-nce of oral 
fan g »af and its fnter relit iOr»ship wiih and sipufica:ice to the 
miifijiC process- And the teaching of readirig. LiUle research 
Ins bteo done, however, ^rtai-^^ig to thi^ i^terreUtioostttp. 
Tbt pvpoM of tHU faiTestigalion vaa to study (1) the orai read- 
lag atoUtty o( flp»t aad fourth p-aders reading sample* of their 
oira Actated oral Unfoaige ^which ^lad been tran&cnbed from 
cassette tape' as compa-rd - :r iir.plts irirr. -^j^a* reacfcrs 
.tliat were currtrni^ t>ei 5 . = rc. ^.-j 2 -^e re'i^^'ht> levels 
of the iame fi^st ^^^5 fc-rt-. g'aciers ccates s'cn^s as 

rtflUy bei-^g usee 

Five b>'potr.eses were forrr*-la:5-i ^1. tnere wou-d oe no 
sifiuilcar: dif^ere^.ce D*rrwee* •.^e perce-tage acr-rac\ .1 i 
child's reading r.^ r*", stor. i-^d "^.ai c' co.T.r.erc.a..;. p-b- 
Usbed maierioib (2 :nere »rjia :>t :>:< s.gr..f.c-Lr' d.f.'^re^ce 
between the percerragc of acc'-rac.. ir, a cr-.;C s re<id 



^tory aad ^.s re^d.-^g fro-n a ^a^al redder '3 tnere'**' 



peer 

ao direct reUt.c^n.p b€Vxee^i;e readii)...t> ie*.el c' :r...dren s 
Lraaecrtbed nater.^ls a-.d ir.e r^ad*OiI:'y .e-.e. cor'.iJverc.iUy 
pubUalied mat^r.aU for ea':r, grade leve. '4 :r.ere wtwld 
no direct reia!.o-s^..p fve readat... ores for t-e Spacr.e 



lUadilHlit; 
mateiiaU and ^ 
tween Uk readac 

Test and the Fr> F crr;-*a me f:F-.r 
Each pi^il was recorded readi.-^g a po 



Test a'd i".c Fr*. Forrr.-la t'.e f.rst grade .e.e* 
:€-re 'AC^-id be *"o d.rect re.atiorsrip r>e- 
5::re6 f'.r i's Di.e Scsa.: Readai)...!j 

rade level r'-ater.aLb 
' c' MS or her story 



and a eelect i^ 



'-HI fie :>aj32« reacer cassette :ape 



, from a cortroi gro^p were recorded read.'-^ ir.e same por- 
tioe'frosi a peer s 'r.gtr^: E*cr>' ar-d a p:.rt:o'-; fron: :t casa: 
reader. Usmg tl^e Spaoe D.ag^c^stic Sca.e a^ - r^.dei.re L'^e 
loVeMgator lisrter^d tc ard graded eacr. s:ory as t:, percer'a^e 
ol accttrac\ T.*^^ FJS^'er t test was appi:ed \o !^e sec res :c de- 
termlf» their sigr.»f.ca-:e- 

Uaisf toe Fry and t.-e Spache Readab...ty Formulas 1- t:;e 
flr«t p'ade and t^e Fr;* a.-c Dale .-C'^^ I Re4<lab...:.. Forrr^tas 
iA the foorwtgrade the .•^ves'wgator deterrsined L*ve read:Jjiiity 
ierel of t^e dictated stories a-^d of ir.e basa; reader select. oie 
The Pearson Proljct Momert Coeff.c.er: Correlation ^as r»eo 
appUed to tnt d^ta. 



I'ya *ere 3ra'*' 



tt>e 



The fOilo^tne f.^dj^^s ard cor 
hypottieef ft tested .r tn.s studv Be<iause ir^ere was ro sig^.ili- 
caat diflerence m tne f:rs: grade experimental groyp between 
ttie oral readirg of tne c^.nd'* dictated stcr> and tr*e basa. * 
reader, null b>-potrife»i6 c~e vaa no*. re,ec^ed on the f.rst gride 
t«eeL There »as a &igD»fiCant dUlerence m tr.e fourin grade 
eapertaiental p'oup :n fa*, br of the crai reading of tr^e siuder.te* 
dictated atones a-yi, therefore, null h>'pot.^sis one was re;ected 
oa the foe^h grade level There was a significant difference 
(aegatlve) in t^e first grade peer groyp m fa%T*r of the basal 
ftader aclectifxis. Therefore, null bypoihesis two was rejected * 
oa the firat grade le'.eL There was a significant difference in 
ihe loerth grade control group in favor of the peer s dictated 
atory aad, therefore, null hypothesis two was rejected on the 
ioarth grade level 

Tlwre was a small but definite relaiKrrtahip t>etween the 
ra^AMhty level of the first grade student dictated stories and 
the aaiactiona from the basal readers using t*ie fry and Spache 
fonpalaa. There was IKtle relatiotahip m tHe fcxirth grade be- 
I the readalnlity level of tike students dictated stories aad 
reader selections ustog the Fry formula. There was 
If 0»aU tM^definite relationship In the fourth grade between the 
Itty level of the student dictated stories and the basal 
> selections using the Dale-Chall formula. Tbere w>s 2l 
relaUonshtp between dW Fry and the Spache read- 
ihUltl iorniUs. There was virtually no relationship in the 
I grade between the Fry axui Dale-Chall readability for- 



As a result :f -ese cnta. was co.-^^I-.ded t-at t-.e j«^e of 
ch'Idren s d.c'aied s-or-^ ui prodjce a lo*er perce-.tage of 
errors m ora; .c. 4. ir.e fourn er^e le-/e: A nu-riber of 
other interestiP^g^.spec:^ surfaced; s-- a^ progression 
growth of cre*fr..!s ^.^--ed ir.tertbi c- tne p'art of t-.e stu- 
dents, opporr-n- f.r - e :fee of t.-.ese stori^b ma-h read- 
•Ing ar.d reinforce rc.d.^ir s.n.s. and contr^^t of read.ng tnemes 
As a result of inz f.-d.^es, aras obfcer-.at.o-^ 7f -.e s^.dv rec- 
on3.fnenda:rjns f^ r ^jrt :»:jd*s i^ere g.-.«rr 

OrrieT\^ 77^:-: c:'2. 194 pages . 



ADJUNCT STRtCTlR£ ASD READLNG 

CATERL^. Lunda Claxre^. Ph D. 
Anzoca State Iniversity, 1377 



COMPPviHESSION 



One -hundred dnd eiirty,-two seven-i^rade srodents partici- 
pated m an exper:inent des.^r>ed to explore tije effet^ of mathe- 
magerilc actirjties on read:.ag coapre.heiistcn abUir, Learners 
were directed toT-ead a 990.word prt)se passage ari to aji^r 
90 c-aUpTV-chcice questions based on 'J-e text, S^ojects were 
Wcoced according to their reading corr^^rehensirn scores oa 
• two standarttized reading t€sts. Both .^^gh and low compre- 
^r^ers were ^v'ez one of tnree ad.x-c: devices a word list 
of ke> terms, a glossar>' of key terms, and ar. ootlme tc use 
whUe reading the expenme;rtal text. Thr cnterio'r te^ coo- 
^sted Of quesuons foC'^j<^ on cr:ttca: material covered by the 
ad,--.ct cJevice as well as the text, ar^ mcid^.tal miormatioo 
re.err«3 to only ir. che experuaer.ul passage Half of the teat 
qtesnons en^loyed a stens taXen veriDa-m fro.-n rhe text aod 
h*lf were le^cal paraphrases 

Esaeiuiaily, the results indicated that Mgh compreheoders 
remen^red more Mems correcUy than cosipreheodera 
^ ^ ^ compfY«^ra were more atable n both rtgit' 
aad wre^g reaponae hm Verbatim Uema' were answered cor- 
r*ctly more often than paraphrase ^sWons Ac, -net dence 
Sigmfkrajrtly interacted with comprehenApc )e%el aad uem type 
lad.catmg tnat the •gIoaaar>' device may have beer m.ore efft- 
ctent tn improving recairfor cr.tical material than eitner the 
word hst or outline devices. Low coriprebenders given the 
word list pe'rformed much better on incidental than, on critical 
teat Items. The signiiicant adjorct de/:ce b-. item-type byltem- 
torm interaction for posttest scores supported the prenoua 
finding emphasizing the role of th« glossary device m .high- 
lighting critical ic/ormatton • A reading times anal) sis was 
atgnificant for comprehension level only, with low compre- 
hwiders requiring oiore •ame to read the experimental maU- 
rial. 

^ These results surest that the glossary device may be noat 
lacUitative for the correct recognition of critical infornatkm, 
aftd that, high comprehenders'may be more adept at employli^' ' 
this device. Low comprehenders seem to be more atterrttee to 
lacidental ui/ormatioo than hig^ comprehenders, especiaUy 
when supplied with cftUy a Um of ke> terms. Su^stions for 
fature research include employing an extensive training pro- 
gram to aid subjecu in maJtmg efficient use of €xperlma«ter- 
mifj^hed teaming devices, as well as investigating subjact- 
fanerated Icarrong methods. p 

Order No. 77-17, 3M, 101 pages. 
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. UCARKING XkD comprehension OF ^MULTANEOUSLY 
.PRESENTED- STIMUU IN CmU)REN OF ?vORMAL AND 
SUP'EfUOR JNTELUGENCE 

V 

COLEMAN, Natalie Christine, Ph D, 
. U«4Ter»ity of Oregpn. 19r?* ! 

Adrift^: Richard J Rankin 

The stuciy was condjcted m an atteTipt to disccr. er whether 
ladirtduals of superior jntelbgence are Tnore-r^pable of at- 
teodtnf to fnd comprehending sin^ uLfcajieous \ sil'RuU than 
indtridualfl cd norpsal intelligence More speci/ically. the're- 
lationships of seat, intelligence, and tS* ability to coi;preh«nd. 
fttmttttanea^s %nsual sUmuU w^re investigated Sex «a5 in- 
chtded as an independent vanable in order to cct^L-ol for any 
poMfble sex differed es. 

Tlie subjects uere $4 fifth sixth grade students Tlie 
sgbjects.were divided irto two ab.bty gr>jps Th^se ;'yjtT^ 
«al0 desigr^ated as intellectually superior Cn^32; i^ad ocUuoed 
an K) score oT 130 or higher or. the Stance rd-Btnet, or Its 
eqttttalent. 'and or been adrr.itted j~to th.e e<r>jcat lotal^ 
adranced pr^raru for gifted st-^de-^ts j*- fe.r school district 
Indmdaals des.gnated as -^avirg ror-^a! irtell'sence ^n^32) were 
^Mtabhshed as s^h b> %-rtje tre.^ ac^ f.€-nent test 
score*. 

After se'ect"V -t- ]^^^ ^^5^ s * s,i ^:L5 - ere rar*- 
6om]y assigned to ciTparisi". s-^:; c^tr-.' t^'-ps All sub- 
jects \r &,e cortr'.l grrjp received Cc*':;.t' C-e C^'ditsoa 
Doe consisted of a s^de prese^tat:-:-. r* c s^crt s'-.nes of 
tfiffering coTitent T-e s *)'ects read t^e s'.cfies ere at a tinae. 
Ailer preserta»-or. of each storv, the sub e:ts ^rc-'e d^-«n the 
two mam p''.:nts zi •'^e E':ry and t>ok a cc— .prehe"^::-^ test 
^st^ed to reflect ge-ieral jrdersta-^d.-^ of t-.e story 

An subjects ir x^,e corTiparisc grc-p recf-r^ed C'>=^^;t!6o 
Twa Corviiro^ Psfo cc^s;sted of a s'..de i%-*^e-tat o^ t.-f the 
same stcries wsed m Ccr^ni:?r, One >Tt'vi.ucfn T-*o the 
stories «fere presented simjltanec^jsly TJ-e sab;ect »as pre- 
sented with a fo'4r to five word secf.:?^ frcT, trach oi lire stories 
oe each slide- Toul time of exposure arc d-^ss-.t:. 
was controlled across the experin^ertai a'sd cc-tro 
Altsr presenutioo of the sinr*jltaneojs stcries. 'he sjb;ect» 
wrote down the t>o majn points of each ston* a cora- 

prshension test containing ite«is on both stories 

Tbe subjects' scorrxm the comprehension test served as tlis 
aeassre of the dependent rariable. The subjects' respcnsea 
as to the m2in potn^ of each story were also e%'a)aated for 
^fsnerai comprehension of the stlnulul materiai 

TTie overall test of significaiKe was a 2 x 2 x 2 factorial 
Malytls of variance. Results of the daU analysis revealed a 
■Ifiillcant Interaction effect between Intelligence and condttloa 
Cffl, p < ,03). There was a significant different be- 

•ITma the two ability ^oops on t>oth cooditions, with a gr«M«r 
Mi«rcnc> between the groins favorinc Ihe superior subjects 
m tlM simaltaneous presentation of the stimulus material 
2^rs was no slpiiUcafit dlffeuoce between sex on either coa- 

Aaatysis of the subjects' responses as to the main poiats 4t 
i Story revealed a siftiificaflt dltference between the cos- 
There was so slfnlflcant difference in the mean aisM* 
hmr correct main ideas between the sijperior si^ects sad 
asfMl sobfectsjrho reitf the Tories one at a time. Howsesr, 
; the subjects who ^ead ttee ^ries simultaneoMSly, Am 
tor st^jects were sRIr to supply a sffnlficantly larfsr 
' xi correct mala Ideas than the normal subjects. 
Metltctoally stjpcrtW subjects performed^more soccsss-^ 
r (haa aormal subjects ooder both successive and simal- 
I prsssntitlop ti ttie stories. The hyftothesis recelesi 
: to the dtrsctioa etp^ted. there appears to l>e as ta- 
Itrartloatstwefir latenigence and the rtriUty to attend to tai 
I sliDiiltaoeQiis Ttsoal stiinoU. 

. Ordsr Ha TZ- 19,337, 86 
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WOPp LENGTH AS A MEASULRE OT rNTttAPASaAGE 
DIFFERENCES IN'READINC COMPREHETOON 

CONDON. Mark WilUam Fleiulng, Ph D 
' University of Missouri - Kansas City. 1976 

This fit^jdf was an examinaUon of literal compreheaska, 
an aspeot of total comprehension. Th£s subskill, while popu- 
larly held to be fua^aicental to reading maturity* is not yet 
fully unirstood. The object of j'he pi*esent stady was to ( 
L^e a sjibsicill <rf the literal corrfprehensicci of sentencts. The 
desiEin aiid measure* enr.plo^ed were drawn from the 4k>rk of 
Ronald P. Carv*er, one of feu to s>-8t em atically examins literal 
comprehension. ^ ' 

An essential aspect of literal coni prehension is the assifii- 
zrent of meaning to words encaintered In a passage The pur- 
^ pose of this stud)' tt-as.to sr-ed U^ht or" this n*daineatary pro- 
cess Th;s general research Lnterest sua translated into an 
exarr.L^atiOn of so^.e se<Tnin^^f remote research questior* re- 
U'edto f^:* process One question dealt with the relationships 
betue^c Lhe atnIl^.• to issigr mearings to uords, termed ef6* 
ciency. 

Two bundred seventh g^r^dere -^ere gi%en tests in materials 
from grade three thro^j^ '^ighsc'ioal The. »ere each given 
three tesu of t^e;r s'^ ort w-ord effiae^cv a.'fd t^ree of their Uh^ 
*ord efflcierv:-. T-e res-*::-g stores --ere ccntrolied for «>e 

^iral dlffere-ces between the ior^ a-d ^hort uords, and con. 
%^red ID stasdars :e.-^n -*orcia per n^L-ute This allowed com- 
j.^,sor,s of t.-,e^ efficiency ^res in several Je\els of maU- 
T\-^'s for readers fron: a range of achievement le%-els 

Tne data redvrt;c«. shewed that the dif^colty a reajder rx- 
pene'-ces with r-renals was relatM^to the difference in his 
scares on short ani long word effiGj<^ tests. From this re- 
l:.t.-rsrip. whicr reach^ a 54 corr?»auon, and from other re- 
lated nndin,gs three conc!us;ois aribut literal comprehensiOB 
»*re araun First, that reading rates for each level of actaieve- 
r-.e-t--^re constant across the dUfficUty Irvels of the mate- 
r;aU Secondly, tnat in relatively easy materials, readers are 
IT ore efficl^^ in reading long words than short words; m6 
cc^versely. in relaUvely difficult Werlals, readers are more 
tfiiclent In reading short words than long words Third, wbea 
escn grajp of liice- achievers was reading Materials wkich were 
ira^ched to lU competence, the efncienc/ under, both word 
le^^h conditions uas approximately the same. 

Tr>ese restUU differed sharply from expectancy, and tev* 
•o '^vious explanations Severi^ alternate hypotheses were 
su'>seq^titly cor^ide^d. The most plausible explanatloa, 
Iho-jgh most challengi)s»^iii\-est£gate. was the propositta of 
f^-o distinct language facilities. on« for terms which ifay^gtt 
wocld call function words and common words, and anottisr tar, 
cocterJt words. » « 

Ttjls study while closer to basic re;iearch than applied, mm 
ports a stronger Iriimacy of relationship between laj^vaft Is- 
cUit>- and (even) literal com pre hen sicm. than might havw \ 
ir- a^ned. This has obvious potential for impact on thi 
Instrjctlgp, thou^ specific implications for ext^ndlnf w.»«,p^ 
lercy in literal comprehension cannot be dediiced.from these 

Order No. 77-16.866, 176 pages 
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THE EFFECTS OF ADVANCE A.VD NONORGAKIZERS WITH 
RESTRICTED AND UNRECTiyCTED MODES FOW'EIGHTB- 
GRADE STUDENTS - AT THRtt COGNTTIVE LEVELS Of 
LEARNING AND RZlrENTION (felNG SELECTED MATERI- 
ALS IN THE ARTS / 



EWIKG, Brian Patrick, 
suit University erf New York at Albany, 1977 * 

JhU Btudy vas an expert menCal invesUgatioiVcoai^mg the 
efl^cts of advance axrf aonorganjiers in the learai% and reten- 
tioa of meaningful verbal materials in the Arts for separate 
knowledge, comprehenalon, and application scores, aad'for 
these scores combined. The effecU of restricted and unre- 
iMicted modes were also examined The theoretical -base for* 
the study ts David P. Ausuliel's theory of advknce organiifers . 
sad their application to, meaningful verbal learning and reten- 
tioe. Aufcbel hypothesises that such otgamrers facilitate 
leiraing and retention of meaningful verbal materials J>ecau5e 
^they permit students' to subsume new materials into .their pre- - 
extMlng cognitive structures rather than to rel/on rote memory 
or materials in an unrelated fashion. 

The sample ^as'eighty eighth-grade students selected at 
random from the po^xUatios of a sma^-town njiddle s^ool. 
a^jects^wcre placed randomly into four treatment groups: 
one group was given limited access* 'restricted mode) to the 
adrance organizer^ whilejAother gr:wp was given limited ac- ' 
cess (restricted mode) U& the no nor gam zct. These groupewere 
thea giveo the actiial learning passage This procedure «iabled 
diflerences to be determined between' effects of ad^-ance andnoo- 
OTfanizers in the restricted mode for learning and retention. 
8s were permitted to read the appropriate passage (advance or* 
. .po«org|iiizer) forty- ei^ liours before. aAl immediately iefcve 
rMdtag a Isaroiaf psssage ^ approximately 3000 wor^ dealii« 
v«h*Thc Art <tf Mone MnkU«.* T^iece two groups ^Id not hM 
*® respective prsliminary passage dsrlM ttw fftntr 
«l iw kMfsr Issrsiaf pssssfe, ♦ 

A Ihtrd p^OTp vas gtws extezided access fnnrs^trklad mode) 
^ fl»e sdmc« QT^MkiMT pftMSge. while a final group was given 
extended ac<»ss (unrestricted mode) to the nonorganlier pas- 
SMB- These groops were then given the actual learning pas- 
sa«». This proce<kire enabled differences to b< detswnined 
bstween efiecU of advance and noiwrga^liers in the unrestricUi 
learning and retention. Ss in these latter groups wm 
^^mltted to read the appropriate pas^e (advance or now- 
i»sUer) lorty-elght hours before, and IromedUtely before rend- 
teg the learning passage of approximately 3000 words, 'The 
'Art of Mo^e Making." Ss in these snrestrlOed groups, In - 
sddttioo, were permitted to refer to their respective preliroi- 
■My passage ai olten as they wished while study Li^ the 3000- 
vord learning passage. 

AU gr<»ps were given a twenty-foor item multiple choice 
crtUrion te^ weighted evenly for knowledge, comprehension, 

appUcatiott- level questtcms. A retention test was admlnls- 
•wd two- weeks later. Data were analyzed lor botii learning 
•■d rftentioe. * 

^ resulU of the study, it was ooo eluded that an ad> 

vanee organlaer (as defined In the study) dIdsignifipanUy facU- 
^^leaming and reteottoo for the conabined knowledge, com- 
pnhensiOQ, and ai^icatlcm scores in the restricted mode. Thto 

fcif^rted for Itamlng in the unrestrfcted mode a« 
v^teit not for retention. Regarding separate cognlUve levsU, 
Mfsnce organlaers did not facUllaU learning signiflcanUy, b«t 
^OT retention , advance organisers in the 
r^rictcd mode were signiftcanUy effective. Thus, support wm 
1 for Attsubel's theory erf m^lnghil verbal Jearnlng ai^ 



■^•^ re«UU indtided the finding that advance organisers 
"^ iww fignif Icimiy DK>re effective for leamli^ And retention at 
mmm eopUUve levels amoof girl subjects; whereas, no stgntfl-' 
Mildtflerenees wertnoAedby trestfnenUforbojs. FtnaUy, 
«§• if Mh)ecU was not a sifnlfieaat variable In the study. 

. Order No. TT- li,74t. 216 pege*. 



A PSYCHOLINGUISTip ANALYSIS OF THE EFFECT OF 
SILENT A.VD ORAL READING OK THE COMPREHEN- 
.SION AND ORAL RZADING MlSClJES OF AVERAGE 
FOURTH- GRADE READERS 

GLENN, Ji^ne Carol.'Ed.D 

University of Southern C^iforma, 1976 

Chairman: ^Professor Charles Brown 

Purpose. The purposes of this study were (1) to compare 
. what differences ocpurred i0*the quality, number, and types 
of oral reading mlscues wh^n,categorired according to se- 
lected cnt^la of the Reading Miscue Inventory among three 
- groips of fourth- grade readers^, and (2) to compare the differ- 
^ eoces among these groups in comprehension as measured by a 
'post reading clore test, 

Ti read the rpsearch selection orally at sight and the com- 
pleted the post reading dore test. T, read the research seiee- 
Uos BllenUy before reading it orally and then completed the 
poet readli^l cloze test. Tj read the research selection sUeotly, 
completed the post reading cloaeiest, and then read the re- 
search selection orally. 

Procedure Sue schools were randomly selected from ele- 
mentary schools m the Anaheim City School Diairicl, Auheim, 
California Thirty- nine average fourth- grade readers' were 
\ randonjly selected and assigned to ftree treatfirtpi groups. All 
readers spoke English as their first language Each 
coouined approximately the same number of boys and girls. 
* The research selection and the post reading cldk^ test were 
admimstered to each subject erf the three groups. Ail or»l rend- 
tafi were audiotaped. Miscues were analyzed according to se- 
lected criteria erf the Reading- Mi scue Inventory . The indepen- 
dest variable (treatment groups) was analyzed using a ooe-w»y 
aaflysis of variance. Signtficart F ratios were analyzed by 
the application of Ekmcan's multiple comjiaMson test. 

Selected Findings T, scored sigmficaxWy higher tlwi Tj 
la the categories semantic acceptability yes'and strength U 
grammatical relationships. T, and T, scored sign if icwHIy^ 
higher than Ti m the loss of coropreheaston pattern catsfory. 
Ti scored significantly higher than Ti and Ti on the po0t 
reading cloze test No significant differsoce was found amoi^ 
the groups in the type ofpfk cues observed or in the nuihber 
of Biscaes commitledr"'^ 

CoftChistonJ. n) A reader's accuracy in using gra^bophoaic 
lalorDiattoQ is not directly reUted to oorn^rehebsion as 
«ed by a' post reading clore test. (2) Fourth-'^ ad e 
Mfee cxtSMtve use of grafl(iM|oaic, syntj^lc, ind se_ 
oiim. (J) The thesis held bylSny reading authoriUes oui- 
dren tend to compvehend better when readii^ sUeoUy btm wh^ 
reeling orally was not supported. (4) OriTV^ag accuricy 
U not improved when sUent reading precedes oral readlnr^ 
WTbe imimb^r of miscues per hundred-worbs is not impr ' 
when sUeot reading precedes oral reading. [{9) NostgniAc 
Aflerence was found in the number of miseub conjmltted 
i«»g the three treatment groups. (7) The (rpes of oral reed- 
lag mucues observed were DOt'sigmflcanU> tdlfirecent wbee 
^Isot reading preceded oral reading tJ>an when the research 
ejection wa» read^orally at sight. (8) Individual readers vary 
wMsly In the quality; number, and types of misaues committed 
sad m the poet reading dote test scores recorded . 
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EFFECTS or LLARXING INSTRUCTIONS AKD AGE ON 

wformation aCqllred fhom prose 

■ HARRIS. Wer^ Jaa-n, Ph.D 
University, cf CadiiorrH.s. Berkeley . 1976 

The extern: character of mformatK>n acqjired^i-om 
tprofte W2S assessed as a function of learning instructions and 
'afe.' Pour:h, eighth, and t^^elfih grade s^udertts listened to two 
200-itOrd mjstery stori^ under instractions to either simplv 
r^meinber the stor>' infornut*on, remember it in a relational 
manfifr. cr rensemoer it in a. verbatim or disc ret^ manj^er. 
Inlormat^pr acquired was tested by Lhe pnnr-ary measured 
free recall for each s'^ry. and a sC-condary measure of true 
(al»e questions fcr the secdod stor) presented. Primary de- 
pef>dent v-ariao'es ir each resp^nie raode were cons?ruc:€<i f>r 
infornL.".or. ei'rer direct!) rcprodjcod from the story or -j^Ser^ 
wise der.ved c g , ixJerre^i, cor.cloded) from story content 
It was prcd;c*e:3 'h^t '^hile bo'^ *->pes jI information ^^0-lid in- 
crease ^it" age, a larger increase was anticipated for the - 
r.vtd tha/i for the rep: r^.ced var'ety. A!s*'. in5\''kiotioa» were 
expected to a(fec* deri.eJ infomatiun. but not reproduced, 
'aid to vary »ith *^e ^A'h.ie relatio'^al listrjcticns were to fa - 
cihiate perform-iTce more- for jrger tha:: f^r»^lder stodents. 
- srcre'e instruct. j'S ;.ere "^^e^e f ^ : r^:." lc -[jnl'* fcT 'he 
^t'T iT.d rot for t^e s'-'-^-ts \m:/-ei v:;-iJij;ce ^ 

- the r.:.- dep-v.^.-t - '.^s.r-s rcs-I-^rJ h .^-.f.. ■ -j'^J^ 
effectt ro re'..:*^le r*era:* - *b .-etr--' ^rs C ri^e 
L^^er^^'cd "3»*;'h I'/orrr^t.c" *-,.p€ z^.'.j for free re:aii rcspc"ses, 
_• . _ rrurj;or opp^^-iite to irsi\ pred.cted. 

Oraer No. 77-15,711, 66 pages. 



ADUl4 age DIFFERE.NfCES IN SENTENCE MEMORY 
AN INVE5TIGATIOK GF CONSTRUCTDt'E MEMORY 

m 

HURLBUT, NancrLilHan. Ph D. 

The Ur^Jvcrsity d Wl&consin-Madison. 1977 

S^^rvjsor Associate Professor Erich W Labouvie 

After listening to 24 sentences, elderiy subjects (mean ace 
71 9 yeai-s) and young subjects (mean age 21 5 years) were 
asked to recognize, from a set of 60 sentence, which senteocec 
thwf had heaH,>efore The set of recognition sentences con- 
tained (a) acqaisition sentences {Oid sentences), (b) semantic 
abstractions integrated from ideas in more than ore acquisition 
Mnience (New sentences), (c) semantically incorrect sentences 
.(Noacase sentences) For both ages, there was a high false 
rseofnitlon d New sentences and a low false recognition erf 
No«ease Sentences. 'Such data indicate that yoang and elderly 
adeJts learn/ remember sentences by constructing whoUstic 
Ideas from separate i^emantic units (constructive rememberi^. 
TWre were no age differences on measureroenU of constructtrt 
rememberlnf. however, the young adults better recognized 
▼wteatlna Information (Old sentences).^ Instructions (compre- 
hesslon and^memorUation) also influenced the ages differently. 
l>sre were no age differences under the comprehension in- 
strectiops but the young subjects showed better verbatim re- 
membering tmder the memorization Instructions. The results 
IndlcaU that there ere no universal, inevitable decreroenU is 
th$ sentence memory at healthy elderly aduHs. There are 
MIcits in the elder lys* learning/ memory performance but 
Mch deflciu are task specific (verbatim rerpembering) or n- 
periroentally induced fmerooiiratign instructions). 

Order No. 77-14,337, 125 pag«.' 
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THE EFFECTS UPON COMPREHENSION OF RESTRUCTUR- 
ING GRAMMATICAL PATTERNS nt:>iKU^.lUK 



LONDON, Charlotte I , 
The PeniS) Iva-ij. State 



Pn D 

l'ni.'ersit>, l^-, 



Statement of tne Pro blem 

The p-jrpcse of tn.s study was to determi-.e whether th*>re 
was a significart d.fl^rer:^ m con^ppeheV^ior V> when com- . 
parage reductioi structures vs r^. con^paran.e redjciion 
stnjotureb were used irTwr/aen ir.itenal, 2 wnen rcU».\e 
cUoseswere placed rear.the br^u.n.-.^ of . serHence, at' the * 
middle of a sentence, and a: the end zi a 5e-.tence,« 3) when 
verb particles *ere pUced after the' .erbs -Aitn which they weri 
^s'^riated or af^r tne {--ra^e^ • at ^o':o*ed them wber 
•f.r vtfr')s, ard 4 whether there was 



Ass'>: 

li»ey were piarer, ne 

: d'^''ircn^e in seiect'o--! r_le> co-.sistentiy fo'nc- 



a bt«pif:c 



tionin^ to c^e 5uo;ect3 to L^e ch j-.c of appri^pnate n^^ar^ or\ 
verbs -^nich hxd tnc sema-/ c features of eI♦^er the noun witti 
which t.*"p verb had ro icree or lV. r^rb 
to agree 



iCh the n'.un had • 



Proced-jre 

There 
Three o' 
placeme-: 



Aert foijr ^rJep€^de'^t 
variibles coTsparat 
ar.d &eltfCtior.a! rales 



^riaolea le^t^d 15 the siudy. 
, .e reduct.rn, -.ero particle 
two \alje3 each, while 



laes There 



the fourth -.anable, reUtive claose. had tteree^'al. 
»as therefore a total ^\ne valueb 

Nine sets oULAlrume-ia were developed with each instm- . 
mem testing one of the n.ne values. T-^ ni.-.e sets of u^stru- 
^menU were diMded into three test booklets labelled Comp^etoenr 
sioo Survey Form A, Co-npreher.Sion Survey Form B, and \ 
Comprehension Surrey Foj-m C 

The (UU from ih.e stuay wp;-e collected fro.-n ninetj;,^jecU 
enrolled as freshmen at Stockton State College in New Jersey 
• in September; 197S. Tne subjects were pretested with Co- 
operative English Tests, Form IC, and wer^ assigned by test * 
scores to one o( three equivalent groups witE mrrty subjecU 
beir^ assigned to a gro^jp The three subjects with the higliest 
test scores were assigned to each of the three groups and this 
procedure was followed down to th^ subjects with the three 
lowest scores beir^ assigned to each of the three groups. The 
_ test instnjments wete Lhen administered to the groups. The. 
highest achieving subject m each ^oup was tested wjth a sep- 
araie form of The test instraments a/id the three sets o( tests 
were treated equivalent and given tne Label Subject '1. This 
proceckire was followed down to the three lowest sub^ecu. 

The student l-(fest for the difference between means was * 
used to test the comparative reduction, verb particle. >j*d se- 
'iectionai rules variablea. while tne Analysis of Variance was 
ased to test the relative clause vari^le ' * " 



i 



Findings 

The findings appeared to Indicate that 1. There was a stg- 
aUicant difference (p< 05) m readi^ig comprehension when com- 
psrailve re<fcictloo vs no comparative reduction structures wers 
tMSc In wr.tten nnatertal, readirg comprehension was better 
when c^hiparatire reduction was used in written materlsi as 
opposed to when no comparative reduction was used. 2. Tbsre 
was no signUicant difference in reading comprehension when 
reUtive clauses Were placed m one of three positions. S.Tjwre 
was a signlftdant difference in reading comprehensio^i vben 
verb particles were placed after the verbs with which they were 
associated as opposed to when they were placed ifter noun 
plirases. comprehSension was better when verb particles were 
placed after their verbs as opposed to when they were placed 
• alter nouB phr^ases. 4. There was no significant differefice lo 
selectional rules cuing subjects to the choife of appropriate 
fO«ns as opposed to appropriate verbs in written contejcU. 

* Order No. 77-17,708, 118^ 
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THl IFFECT OF EXPECTATION MODIFICATION ON 
ACTUAL PERFORMANCE OF A READING COMPRE- 
BSNnON TASK BY ELEVENTH GRADE STUDENTS 

MAHDATO, Vincent, Ed D. 

Fordtem University, 1977 i 
Mcfltor John Poster • 

mm itady was coDcemed with the effect of three cootfitloiis 
of Itedbatk AdminUlered to btgh, mickUe, and low academic » - 
•elf eooceiK (ASC) 11th gradeirs on expected and aetuAl perfor- 
mamct of readmg comprehension tasks. 

rUm sfaidr sought to investigate whether certain feedl»ck , 
eoatttkms would interact with ASC level in onler to sl^Ui- 
emaAy change expectancy a rx^ subsequent performance. 

FlKimgs from previous studies whljh employed the tech- 
■iqae of discrepant feedback as a method for expectation change 
lanre been contradictory. This study postulated that the Incoo- 
sMcBcy of findings may have t>een due to the failure of pre- 
TftM researchers to incorporate ASC variable controls or to* 
eoMlder the length of time over which such feedback was em- 

DUcrepant feedback, in the form of graduaUy inflated, pre- • 
' stores (expectation) over a period of 30 trials, ym ex- 
' as a specific treatment technique for feaSUag compre- 
etpected and actual changt^at three ASC levels No 
and correct fee<lback condiUons were similarly ex- 
I6r comparison purposes. 
Tfce sampie consisted of leo males and IM femal^ en- 
folM in ^Ith grade English classes in a'large school system 
coapstible to middle ^lass areas withm diverse socloecoiwDifflc 
srtea school districts 

AD subjects were first trlchotomized on i word rating Usl 
t» Mssare for level of ASC. They were then pretested on 
fom A of the Stanford Diagnostic Reading Test (SPRT-ni), 
mtit^d ax^ assigned to one of three feedback groups within 
#Bcli ASC level. Indivi4uali2ed prediction and scoring (treat - 
MiiA)'harts were kept and change scores were analyzed at the 
md ci treatment and afte r a fou r week post -post -treatment pe- 
riod 

■ypotheses were sUted in the mill form IndependenUy for 
and females at each treatment juncture for expected and 
changes. Eight 3x3 analyses of variance, mixed de- 
ft^ were performed to determine acceptance or rejection, and 
•t^iUlcant mean changes were examined by theTukey proce- 
tfurt. 

A majok- finding of the study was the identification of one 
f€mp in each mid -range ASC male and female category where 
•l^iAllcant positive directional changes occurf^ for both ex - - 
and actual performance. Although weakened, such 
lasted to the post -post -treatment period. These sui^- 
were identified as being most susceptible to the positive ' 
rspant feedback SubjecU at the extremes exhibited no 

at all at the high ASC level and inconsistent change at 
low ASC level 

Ollwr significant findings vere as follows: 1. Negative ex- 
and actual changes ^ciir red for lowVsC males given 
gomct feedback. 2, Low ASC girls did not change expectation 
M M Increase performance wheA administered corre^ or 
Mlated-pre^cted feedback sttt^gestlng a beoeficiatl effect from 
fnclSce. 3. All wibjecU overpredlcted expectations. ThU was 
Mil sotaMe at the low ASC level and especiaUy true of 
' " 4, ft could not be generalized^hat exp^t»d or actual 
in reading comprehension occurred as a result of any 
k condition. Inferences for such change most 6t lim- 
llsi Is mld-raofe ASC stxidenU adminlstertd grsdaaUy dis- 
feedbsck in s posUtve direction for 30 trials. 
TW asfai'goiicliislOBS (rom the fladinfs vsx«: 1. Incoosls* 
of discrspsDt fssdbsck rwsearch Is most Uksly Aie to s 
si eoosMsntloo of the A8C variable. C Resdinf comprs- 
tsst fstdbsek as presented in a classroom can have s 
bst vsrM effect on individoaU, depen^inf on ASC IsvM. 
isbool ptisooari shosld consider the ASC Tartsble ss ssft 
gr tralnatlons. Order No. 77-14,873, 110 p^. 



DESIGN OF TYPOGRAPHICAL FORMAT AND PR06E ' 
BECAI^L ^ ^ ^ 

MURRAT, Gorman Boyd, Ph.D * ^ 
Brlgham Young University, J976 

Chairmana Adrian P. VanMondfrans 

This study considers the effects of multicumenslonai'spa- < 
tial organisation of text on coatent recall. Subjects (Ss) were 
54 missionaries in an intensive language learning program, 
lb a posttest-only-contror^roup design with three repllcatiODS 
34' Experimental Ss, in three groups, memorized vert»tim a 
1,000-word pdssage presented m spatially organized experi- 
mental materials. Thirty control Ss, in three correspoirfUie 
grxxipSj naemorized the same passage using regular traialAf 
materials. Results Indicate facUitatlve effecU of multidia>en- 
slonal-spatUl organization of text on contest recall. 

' Order No. 77-13,806, 43 pa«es. 
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SOME RELATIONSHIPS BETW^tEN SEKtANTIC AND STY- ' 
LISTIC ASPECTS OF LANGUAGE AND COMPREHENSION 
OF DISCOURSE WRITTEN FOP. CHILDREN 

RICHMOND. James Emery, Ph.D. 
Um;ersity of California, Berkeley, 1976 

For many >ears professicaal educators and researchers in 

relat e d fi elds have been seeking better ways to control tht dltfl- 

ttiit> of reading material designed for children and aAilts, Most 
o< the research efforts to dale have focused primarily on the 
frequency of occurrence of specific* vocabulary, sentence iei^tli 
as 4 measure of complexity, and the number of syllables per 
tanndred words. However, a limited number of recent tnvestt- 
gations have begun to explore additional language variables 
• that may ultimately axd in the development of bftter means to 
^^dict and control reading difficulty. 

Two^exp I oratory studies, 

tevestigalion, identified a number 

appeared to have an influence on the reading comprehension 
L of elementary school children. This investigation was desigasd 
to assess the* effect of two of these variables on the reading 
comprehension o( second and third grade children. 

One discourse \'ariable testes m'this sludy^as identified 
^ as the pronoun referent \-ariable . This variable referred to the 
sss of a pronoun as a substitute for a nofin, series of wor<te, or 
as event The other variable tested was Ul>eled the dlalogBs 
^▼mriable and referred to the manner in whic^ dialogue appears 
Ml discourse. 

To test the Influence on reading comprehension of the pro- 
lan referent variable, a set of two selections was developstt ' 
St the second grade reading level Another set of two selectiOM 
SPSS developed at the third grade reading level One selectioa 
Is each sst was dssigneti sucfi that the anteesdsfit o< all pro- 
MRS sssd in the selection was in the »ams or ImmsdUtsly 
prstsdtaf ssms^. TWs was labeled the ctoss yrososs rs > 
isrsst coodttioo sftd was predicted to faciUtsIs resdli^ rnwyis 
h ss s lott. The othsr selection in the set was deslfnsd ssch thst 
the antec«le«iA of all (fronouns used in the selectioa i^as sot Is 
ths fam^r immediately preceding sentence. The two jielec- ' ' 
tloss in each set were equated fqr reao^tabihty and desflned iacb 
s cloze test format for administration. 

The same ImlsIc design was osed to test the dialogue variahts 
ss was used with the pronoun referent variable. However, for 
the dialogue \'ariable, one selection in each set contained unln - ^ 
tsrmptsd dialogue . Under this Cundltlon, predicted to facihtals 
reading comprehension, the identification of the speaJcer oc- 
curred prtor to tt>e dialogue. The other lelectlon in each set 
contained interrupted dialogue . Under this condition the dia- 
Ibgoe was intercupCed by the l^|||^ication of the speaker. 



{ / 

Data were dbtamed from 192 second aiid third gr^de stibjecta 
responding lo ^ne cloze tests designed for the study. These , 
data^were an«ii>zed using. analysis of variance ftatisticfs- Based 
on the data analybis, the folUJwing fmdmgb were observed 
X) Even though higher reading comprehension scores were ob- 
tained for pa&sages that oontain^d the antecedents of pronouns 
no further distv'.t than one pre(;eding sentence, the findings 
were not statistically significant, and 2i Although a trendjfc>ai» , 
foand to exist that suggested uninterrupted dialogue facilitateji 
reading comprehension, this finding was not staiisti'^ally sig- 
nificint , . * \ 

The analysis of the data suggests t-iie tenab'hty of the foHow- 
ing conclusiors 1) The, pronoun refeVent variable and the dia- 
logue vari4.bl.e do not sigmficantiy alfert reading comprehersion 
although observable trenJ diifcrences ueie present, and 2)Corr- 
binatior)s of discourse variables have a greater decree o| mflu- 
enc€t on reading comprehen.Mon than an^ one \aaaWe m isola- 
tion ^ 

It ts recom mended laa: luHner aiiempts' be ma3e to identify 
and test the inHuepce on read.ig fconpr^f^-.ension of semantic 
ind sl> hsuc va. .ab^c s p3rl:c<--r:. jr. l^.v readr;g ability 
ch.la.-L;i f-* iy^'^'.n"! ^ b'-^^f-sr lc<tr"'r>'. \<j read 
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STATE ANXIETY, REINFORCEMENT AND COPING PAT- 
TERNS AS INFLUENCES UPON LEARNING RATE IN FIRST 
GRADE CHILDREN EXPOSED TO SEVERAL STRESSORS 
WHILE LEARNING WORDS 

8CHWARTZ, Barbara Manon, P>^ 

The University of Wise on sin -Madison, 1976 

"ftipencl^r: Associate Professor Roger A Sever&on 

This study explored learning effectlvenesi andei- £.e/eral 
difle'rent conditions of intrinsic task stress and extrinsic reln- 
iorcement. 100 First-grade children were seen In three dif- 
ferent sessions and each time ^ught words under three dif* 
fertnt conditions. The first session varied reinforcement, '* 
^rlng feedback only In task one, social praHe for correct re- 
sponses in task two tnd social praise [dus tangit^e relnforce- 
meiit (candy) in task three Session IT employed a first t^k 
with feedback only, a second task Involving words much harder 
to discriminate (to vary intrinsic stress) and a thl^ task slm-* 
liar to task one but including social praise. Session HI involved 
a 0rst task with social praise, a second task, a^iain adminis- 
tering social praise but involving twice as many words ('over- 
loMl'), and a third task similar to the first but without social 
prmise. A fourth session involved only 40 children in a free ^ 
choice Word learning task with hard, medium, and easy choices 
gtren twice with feedback' only, twice with social praise, and 
tvice with social praise and tangibles Self -reported anxiety 
|u abbreviated STAIC) was obtained on three occasions and 
dM obsenred behavior was rated fcfr level of anxiety during all 
lemming tasks. > ^ 

Whereas two earlier studies had fftnd no difference In av- ' 
'tnge learning when social praise and tangible were given for 
word learhlng In first graders, thls.study found social praise 
sl^nlUcaot^ enhanced learning, and tangibles signlflcaatty Un- 
paired leagatag. Although the tokens distracted fnMD IffiM- 
teAi iMinftaf effectiveness, they increased ^nvolvvtttfit Md 
otoMnred anxiety. The two sessions employlnf a 
MrMtor task effectively detected children who baodtod 
ftrens ndiqyately (maintained or Improved learning under 
stress), u well as children who deteriorated und^r the stress- 
im task and mubnequently showed poor learning on Ote third 
iMk. Social praUe wks not sufficient to ellmlnate^e total 
stfMSor effects during Session m, but analysis of subgroups 
Inhaled that social praise did reduce rated anxiety 



Self-report siate anxiety, although moderately combated 
ovec^three assesspaents, did not relate to learning scores sig- 
nificantly and did not correlate with rated anxiety Rated anx- 
iety, aKhough subjective, seemed a more vilid measure In chil- 
dren of this age, correlatixig negatively with ipaming on every 
task. 

The study explored the relationship of the tendency to re- 
^)ond positively oh negatively to Social praise with several 
other variables Improving under social praise conditions was 
not related to the reaction to the ^fess tasks, nor to choosing 
more difficult tasks when social praise was added in a free 
choice situation It is possible, however, that due to the nov- 
dty of this task exploratory l)Aavi'ors governed the choice se- 
lection' and differuTg reinforcers were unable to overcome this 
elf eel. 

The relationship anxiet/with the appli^tlon of either 
feedback or social praise was mVe stilted. Contrary to pre*, 
diction, high anxious learners c^d i^t perform significantly 
better on tasks using social praise- as compared to tasks pro- 
viding feedback only .The administration or removal of social 
praise in the learning task following the "stressor* task did 
not Significantly affect performance m either high or low anx- 
ious children. These findings were confirmed when t»th self- 
report and rated state anxiety mea^res were used « 

In general this study found that differing patterns of re- 
sponse were produced as a result of varying intrinsic task 
stress and extrinsic reinforcement Although some children 
maintained or Improved their initial learning effectiveness dur- 
ing stressor and subsequenfleaming tasks, others did Ttot cope 
adequately. The administration of social praise was unatde to 
offset the effects of the stressor task Rated anxiety corre- 
lated negatively with leammg effectiveness in every task. It 
remains for future studies to explore the stability and rela- 
tionship of'these patterns to subsequent leammg and achlere- 
•ment Orde> No. 77-8812, 108 pages. 



THE EFFECTS OF LEXICALLY AMBIGUOUS NOLANS 
EMBEDDED IN A READLNG TASK FOR CHILDREN 

STUPAY, Diane Surle, Ph.D. 

Ca»e Western Reserve University, 1976 

One way^to look more closely at how semantic screens 
(Goodman, 1973) or the accumulation of meaning from prior 
context, operate in the reading process Is through the study 
0* lexical ambiguities. Words such as bat, as In baseball, and 
hat, the animal, require different contexU and lead the reader 
to different predictions about conteJrt which will follow the' 
amWguotts word. Therefore, this study proposed to explore 
itether the presence of two meaning of a lexically amblfuous 
nooD In contiguous sentences would reduce the size of the unit, 
the eye-voice span, children at the fourth and sixth grade levels 
are processing. (The eye -voice span Is defln^as the number 
erf words the eye U ahead of the voice in oral reading, and was 
»«^ured In this research by turning off a slide viewer, thtta 
wmjvlng the printed display, and asking the subject to con - 
tlMM readUig as far as h* can after the light goes off,) 

Since their lexicon Is less fuUy developed. It was antici- 
pated that fourth grade children would be less affected by the 
^••ence of amblgdlty than sixth grade children.' Also Jt was 
^tanpotheKlzed that the use of both meanings of the ambigtious 

would trigger a reprocwlng operation In working mem- 
ory which would be ^denced by miscuet in the two sentences 
thi* iDchide the ambiguous noun. Therefore three dependMt 
WlaUes were assesMd: '1. An eye-voice span measure of 

exact number of words correcUy reported after each llgM* 
mk position; 2. A corrected eye-rolce span measure which 
Mudtd miscuet which were completely semantlcally accept- 
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■bi» ftnd did noKrbange meaning; 3. A count of the mlscues * 
i^aodaUd vitb eabh light -out position. 

Bifhty subjectB from a nii4dle -class su^rban school sys- 
toM ver« chosen VaAdomly irom a sample of children- with av-. 
•Oft standardized readin^and IQ scores There ,were forty 
cbttdren at eatci) grade level with equal numt)er8 of boys and 
gtfl*^. Subjects were tested on thirty thcee-line ps^grapos 
pr — e n ted one at a time on a 35 mm slide virwer. Half the sub-" 
Jscts at each grade levef ware.tested on an experimental con- 
Mlkom In which the two meanings of the ambigO^ noun was ^ 
md tn adjacent sentei^ces. 'the other half were tested on a 
cortbnd condition in which the same fUmulus materials were 
«Mdy but the amtjlguous noun tn one of the sentences was re- 
placsd by a neutral noun. Materials were constructed at a 
tklrd grade reading lerel, and were presented in random order* 

Ainlyais of variance 'results and post hoc two tailed t tests 
fmaled that tBe eye-voice spans were redu^ln the experi- 

condition for fourth grade subjects in both the eye -voice 
■pM measure add the corrected eye*voice sfum measure. Also, 
girls across grade levrts produced significantly more mis- 
tmm In the exp^mental than in the control cood^ilion. The 
aia)or Im^^lcatioa of these results is that semantic informa- 
tks is an integral part of the reading process and that even 
iwlaHvely young readers, ten year-olds, are sensitive to the 
dUnptive effects ^f lexical ambiguity. It appears that the se- 
■Mtie lesEicon Of ten year -olds is fully sensitive to the se- 
M^ic ro— tnintn of a third grade reading vocabulary and Is 
jBore telly developed than was hypothesized Furthermore, , 
Ms atady provides empfHcal evidence that the semantic 
scrMas hypothesized in Goodman's (1973) model ol reading do 
ki fac¥ operate in the reading process, and that girls, by age 
tea, may be somewhat more sensitive than twy's to semantic 
ocwtraints in the reading process *■ 

This" study is one of the few attempts to use a semantic vari- 
^able, lexical imblgulty, to research the reading process in chil- 
dfwa. It U a technique that can be ap|died with relatively youag 
iwaders who are sensitive to the disrupting effects of lexic^ 
snbigulty. This study could be extended by evaljaating- tbove 
average and learning disabled refers to determine the ways 
te wlilch they differ from average readers hi their use of se-. 
M0dic information. In addition, -other semantic features could 
be embedded in a reading task to gain a full^ understanding 
of tlie ways in which semantic screens ope^rate in a model o( 
Mding. Order No. 77-11,999, 98 pages. 



